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WELCOME

Dear students,

Welcome to Micro Teaching

This module focuses on subject of recent discussion and research related to
teaching English to speaker of other languages (TESOL). You are expected to
know and understand a wide variety the concept of English language
teaching in various contexts. It addresses a wide variety of topics related
teaching methods.

This course require you to actively parcticipate during the class. You should
prepare yourselve before attending the class as the teaching mostly method
employed are student centered learning. It means that studens are not only
receving the information but actively questioning and clarifying any material
that are not clear enough. Group discussion is the main way of delivering
this course. Once you have finished this topic, you should be able to:

I sincerely hope you enjoy this topic and find it useful for your professional
career in the future. Good luck

F

naidi Marzuki, M.Ed., M.A. TESOL



INFORMATION ABOUT THIS TOPIC

Course name : methods in language teaching

Values of topic : 4 units

Prerequisite -

. Venue and time : A322 (Monday 0.7.15-08.55 and Friday 0.7.15-
08.55) and 09.00-10.40
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E. Topic description

The main goal of this course is to develop in participants a critical awareness
and understanding of important research and developments in language
teaching approaches and methods. At the end of this course, you will be
expected to develop:

» a critical awareness of the rationales and principles behind different
methodological approaches to language teaching from a historical
perspective;

» a deeper understanding of selected issues in language teaching
methodology and curriculum;

» a critical awareness of the methods used to research language

teaching and learning.

F. Study material
You are expected to have student’s workbook for this course. The topic

coordinator will provide this for you.



G. Syllabus overview

WEEK ‘ TOPIC

Week 1 Introduction to syllabus

Week 2&3 The roots of methodology
Week 4, 5 & 6 Learner-centred Approaches
Week 7, 8 & 9 Communicative Language Teaching (CLT)
Week 10, 11, 12

8 13 CLT applied

Week 14 Mid semester

Week 15,16 & 17 Task-based learning (TBL)
Week 18&19 TBL applied

Week 20,21 & 22 Curriculum and syllabus design
Week 23,24 Teaching reading and writing
Week 25 Teaching listening and speaking
Week 26 Final test

H. INFORMATION ABOUT ASSESSMENT
Assignment 1 (Classroom Participation/Attendance)

Graded A, B, CD,E
Weighing : 30%
Due date : ongoing assessment

Assigment 2

(Mid- Semester Test, group work ) choosing

learning method for teaching a topic

Graded :A,B,C,D,E
Weighing : 30%
Due date : 4 May 2020

Assigment 3 ( Final Semester Test) learning experience reflection

Graded :A,B,CD,E
Weighing : 40%
Due date 4
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PRELIMINARIES

Objectives: At the end of this topic, you will be able to:

e Know terms and acronyms that e Use the acronym and term
commonly used in language appropriately based on the
teaching learning context.

e Set out goal and expectation
from the course.

What do you expect from a topic labelled Methods in Language Teaching?

@ Core Activity 0.1: defining acronyms in English language
teaching and learning

Look at the following acronyms below. What do you know about them?

Acronyms Stand for
L1 : First language
L2 : Second language



SLA
ELT
EFL
ESL
TEFL
TESL
TESOL
TOEFL
IELTS

Second language acquisition

English Language Teaching

English as a Foreign Language

English as a Second Language

Teaching English as a Foreign Language
Teaching English as a Second Language
Teaching English to Speakers of Other Languages
Test of English as a Foreign Language

International English Language Testing System


https://en.wikipedia.org/wiki/Teaching_English_as_a_Foreign_Language
https://en.wikipedia.org/wiki/Teaching_English_as_a_Foreign_Language

UNIT 1

Objectives: At the end of this topic, you will be able to:

e Explain difference between e Generate your definition
approach and method in the approach and method based
context of English language on you teaching context.
teaching and learning (ELT). e summarize the core

. component of approach and

method

1. In your own language, please define the meaning of approach.

2. In your own language, please define the meaning of method.

3. In your own language, please define the meaning of strategies and
procedure.




Approach and Method

In the field of language teaching and learning, approach and method are two
buzzwords that language learners and educator mostly encounter, either in
textbook or research paper. It is of paramount importance for the
prospective English teachers, specifically and prospective teacher generally
to have a thorough understanding of the concepts as it can help them in the
selection of teaching method used.

To date, there are two early prominent English language teaching (ELT)
experts who provide model or framework with regard to approach and
method and technique, and these terms have been popular and widely used
in the pedagogical process across disciplines.

coKey Concept: Edward Anthony’s Framework of Approach and
Method



Edward Anthony
(1963)

ooKey Concept: Richards & Rodgers’s (2014) Framework of Approach and
Method
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a. A theory of the nature of lmguage a.
~ an account of the nature of language b.
proficiency
— an account of the basic units of language
structure C.

b. A theory of the nature of language learning
— an account of the psycholinguistic and cog-
nitive processes invoived in language d
learning
— an account of the conditions that allow for
successful use of these processes

Design

The general and specific objectives of the method

A syliabus model

~ criteria for the selection and organization of linguis-
tic and/or subject-matter content

Types of learning and teaching activities

— kinds of tasks and practice activities to be employed
in the classroom and in materials

Learner roles

— types of learning tasks set for learners

— degree of control learners have over the content of
learning

— patterns of learner gtoupings that are recommended
or implied

— degree to which learners influence the learning of
others

— the view of the learner as a processor, performer, in-
itiator, problem solver, etc.

. Teacher roles

— types of functions teachers fulfili

— degree of teacher influence over learning

— degree to which the teacher determines the content
of learning

- types of interaction between teachers and learners

. The role of instructional materials

~ primary function of materials

— the form materials take {e.g., textbook, audiovisual)
— relation of materials to other input

— assumptions made about teachers and learners

Figure 2.1 Summary of elements and sub-elements that constitute a method

Procedure

a. Classroom techniques, practices, and bebaviors
observed when the method is used
— resources in terms of time, space, and equip-
ment used by the teacher
~ interactional patterns observed in lessons
— tactics and strategies used by teachers and
learners when the method is being used

Richards & Rodgers (2014) Page 36

1. Which terms do you think the most appropriate to use based on your

teaching context? And Why?
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UNIT 2

Objectives: At the end of this topic, you will be able to:
e understand the meaning of teaching e Understand the nature of each

principles. teaching principles
e Understand the principles of teaching e Apply the principles to classroom
in second language learning teaching practice

1. In your own language, please define the meaning of teaching principles.

2. Please mention 1 to 3 teaching principles do you know?

3. Why is it important for teacher to know the principles in language
teaching?

12



Understanding the theory behind your teaching practice can help you not
only in your teaching practice but also in the early step of your teaching,
that is, designing your lesson planning. As Brown (2007) mentioned,
understanding the driving force of your teaching practice can lead to more
engaging teaching process.

Brown is one of prominent expert in area of English language teaching, and
has proposed many theories and novel idea related to English language
instruction. With regard to teaching principles, he proposes 12 overarching
principles of second language teaching and learning.

Principle 1: Automaticity

This principle of learning refers to the time when young learner learn
language from the environment. It is strongly argued that learning language
in the young age is more efficient and effective. Children can process the
language from inductive process. They learn from environment, and use the
language spontaneously.

Brown (2007, p 64) highlights the importance of automaticity in the
following way:

e Subconscious absorption of language through meaningful use

e Moving fast from language form to language use

e Moving fast from a capacity-limited control to language fluency

e No effort made to analyze the language form

In bold statement, Brown defines the automaticity as follows:

“Efficient second language learning involves a timely movement of the
control of few language forms into the automatic, fluent processing of
relatively unlimited number of language forms. Overanalyzing language,
thinking to much about its forms, and consciously lingering on rules of
language all tend to impede this graduation to automaticity” (Brown, 2007,
p. 64).

Principle 2: Meaningful Learning

13



Brown (2007, p. 66) simply put the meaning of meaningful learning “as
process of making meaningful association between existing knowledge/
experience and new material with lead toward better long-term retention
than rote learning or material in isolated pieces”.

From this definition we can conclude that language learners are strongly
encourage to use their background knowledge to help acquire the language.
The students, for example, can make association in terms of spelling or
sound of the target language to their own language. This way to avoid the
learner get trapped in the old-fashioned learning strategies called rote
learning, where students have to merely memories the new vocabularies of
phrases that they wish to master.

Principle 3: The Anticipation of Reward

The anticipation of reward refers to teacher’s recognition to student’s
achievement in the process of teaching and learning. While this is a bit
controversial action to appreciate the student as it leads to short term effect,
a lot educator use this to at least motivate the student to more engaged in
the classroom. The principles are mainly driven by the B.F Skinner theory
stating that people tend to response or eager to do something when
something is offered.

Principle 4: intrinsic motivation

It is defined as “the most rewards are those that are intrinsically motivated
within the learner. Because the behavior stems from need, wants or desires
within oneself, the behavior itself is self-rewarding; therefore, no externally
administered reward is necessary” (Brown, 2007, p. 68).

This principle put stress on the importance of inner motivation of learner for
acquiring language. The more motivated students are, the more change they
will succeed in learning a language.

Principle 5: strategic Investment

This principle refers to the method that language learner use to internalize
and to perform in learning process (Brown, 2007). This principle beyond the
intrinsic principle. We can say that this is the real action of learner driven
from their internal motivation. For example, student will save their money to
buy book or join English course to facilitate their learning.

Principle 6: Autonomy
14



I think this word is commonly used and experience evolution. Dornyei, for
example, propose the term as self-regulated learning while other expert use
the term independent learning, autonomous learning. The term is derived
mainly from the topic of learning strategies, that is, a specific approach that
language leaner use to facilitate their learning. Brown (2007) argue that the
deciding factor for successful learning is largely depend on student’s
interaction with learning resource outside classroom.

Principle 7: language ego
Brown (2007, p. 72) summarizes language ego as follows.

As human beings learn to use a second language, they also develop a new
mode of thinking, feeling and acting—a second identity. The new “language
ego, “intertwined with second language, can easily create within the learners
a sense of fragility, a defensiveness, and a raising of inhibitions.

Principle 8: Willingness to Communicate

Willingness to communicate means that "“the intention of initiate
communication, a given choice (Brown, 2007). This principle put emphasis
that in order to achieve a level of speaking proficiency, a language learner
should be brave and make a effort to practice their language. Shyness be
dropped otherwise, there will a slow progress in learning language.

Principle 9: The Language-Culture Connection

This principle states the interconnectedness of language and culture. In
other words, when someone learns a new language, she/he also learn the
culture of the language speakers themselves. For example, if you learn
Arabic language you will find in the textbook or at least the way they are
speaking to adopt. This is pretty common a language learner wants to
emulate the native speaker so they sound more natural when engaging in
conversation. Brown (2007, P. 74) state that “whenever you teach a
language, you also teach a complex system of cultural customs, values, and
ways of thinking, feeling and acting.

Principle 10: The Native Language Effect

While it is argued that the native language effect has slow down the target
language mastery, its positive can be neglected. Native language in the

15



level of lexical resource and pronunciation can facilitate learner to pronoun a
certain language. They may also find the similarities in the level of syntax.
In Indonesia language, for example, when making verbal sentences, student
seems find no difficulties and word order or grammar has almost the same
rules and regulation. Brown (2007, P. 76) mentions that “the native
language of learners exerts a strong influence on the acquisition of the
target language system. While that native system will exercise both
facilitating and inferring effects on the production and comprehension of the
new language, the interfering effects are likely to be the most salient”.

Principle 11: Interlanguage

Related to this principal Brown (2007, p. 77) states that “second language
learners tend to go through a systematic or quasi-systematic development
process as they progress to full competence in the target language.
Successful interlanguage development is partially as result of utilizing
feedback from others”. This definition reflects that the to be proficient in
language learning need process. The learner may learn from the mistake
they make while exposing in the language itself. The presence of teacher’s
feedback is of paramount importance.

Principle 12: Communicative Competence

This principle refers to the knowledge that language learners must pose.
They are four competences, organizational competence (grammatical and
discourse, pragmatic competence (functional and sociolinguistic), strategic
competence and psychomotor skill.

In group of five, please choose one of the principles and list how the
principle can be applied in teaching process in the classroom.

g A W N =
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The principle of teaching has fallen into three categories as follows.
Cognitive principles

: Automaticity

: Meaningful Learning

: The Anticipation of Reward
: intrinsic motivation

: strategic Investment

: Autonomy

aounnphWNER

Socioaffective principles

7: language ego
8: Willingness to Communicate
9: The Language-Culture Connection

Linguistic Principles
10: The Native Language Effect

11: Interlanguage
12: Communicative Competence

1. What have you learnt from this topic?

2. How this teaching process could be improved in the future?

17



3. How do you feel when learning this topic?

18



UNIT 3

Objectives: At the end of this topic, you will be able to:

e understand the meaning of e Understand the strength and
Grammar Translation Method the weakness of GTM

e Understand the characteristic of e Understand the principle of
GTM Grammar translation Method.

Before we explore in more detail about early development in language
teaching, think back to your own foreign language learning history or
experience (any language, not only English) and answer these questions:

1. Were you always taught in the same way?

2. Were you aware that a particular method was being used? (Did it have
a ‘name’? Did the book titles give you a clue?)

3. Was the way that you were taught typical of your country at the time?
19



4. Did the way in which you were taught change over time (and not just
because you were getting older)?

5. Do you teach in the same way that you yourself were taught?

We have discussed how language teaching method/approach come and go.
The trend cannot be avoided as a consequence of the technology’s
development, learner’'s background knowledge, learning strategies and
interest. We will explore few teachings approach in the next unit, and this
part we will be focusing on, the earlies method called Grammar Translation
Method (GTM). It is argued that there are few theoretical foundations that
support this method (Brown, 2007). GTM can be defined as teaching
approach that mainly focus on language form rather than language use.

There are several characteristics of this method as follows
20



Class is taught in mother tongue
Vocabularies are taught in isolated way
Teaching is mainly Focus on grammar
Focus on reading text

Less attention given to pronunciation.

nhRkwnheE

In group of five, please choose one of lesson planning and identify if you
could find the characteristics of GTM.
1

u A~ W N

e Grammar Translation Method is the earlies method in the process of
teaching and learning a foreign language

e GTM has little foundation in the literature

e GTM has characteristic include use mother tongue, less attention for
pronunciation, focus on reading text and learn vocabulary in isolated
way.

1. What have you learnt from this topic?

21



2. How this teaching process could be improved in the future?

3. How do you feel when learning this topic?

22



UNIT 4

Objectives: At the end of this topic, you will be able to:

e Know the main causes of the = Understand the principles of
existence of the audiolingual audiolingual method
method » Understand the students and
e Understand the principles of teacher role in the method

audiolingual method

Before we explore in more detail about the audiolingual method, do answer
the following questions related to this specific teaching method.

1. What was the main cause of the emergence of the audiolingual method?

2. What were the main feathers or characteristic of this method?

3. Have you experience being taught by this method? If yes, please share
your experience

23



4. What are the main roles of the teacher and student in this language
method?

Teacher role

Student’s role

5. Do you think that the audiolingual method is still relevant to use in
today’s English teaching? Why/why not?

24



Audiolingual method is one of teaching approach that mainly focus on
surface form and the power of drill to the aspect of language. There are
several features of audiolingual includes, material is presented in dialogue
form, tend to focus on memorization of vocabularies and phrases, grammar
is taught inductive way, using media such as visual aid, tape dan language
lab, use as much as possible target language (Brown 2007, in Prator and
Celce-Murcia, 1979).

In group of five, please choose one of lesson planning and identify if you
could find the characteristics of Audiolingual method.
1

u A W N

e Audiolingual method focuses on put stress on language memorization
and practice of target language

e Material is mainly presented in the form of dialogue

e Grammar in audiolingual pay less attention to grammar or no
grammar explanation, instead it is taught inductively

25



1. What have you learnt from this topic?

2. How this teaching process could be improved in the future?

3. How do you feel when learning this topic?

26



UNIT 5

Objectives: At the end of this topic, you will be able to:

» Reviewed your knowledge and » Developed the idea that
understanding of CLT there are various
» Increased awareness and interpretations of CLT
understanding of the rationales » Considered some of the
for CLT issues and misconceptions
» Gained a deeper understanding about CLT
of roots and principles of CLT » Become better able to make
» Critiqued communicative informed decisions about
competence within CLT to the use of CLT

language teaching

Before we explore in more detail about the CLT method, do answer the
following questions related to this specific teaching method.

1. What was the main cause of the emergence of the CLT?

2. What were the main feathers or characteristic of CLT method?

27



3. Have you experience being taught by this method? If yes, please share
your experience

4. What are the main roles of the teacher and student in this language
method?

Teacher role

Student’s role

5. What problems could teachers have to implement CLT method in
classroom?

28



6. Do you think that the CLT method is still relevant to use in today’s

English teaching? Why/why not?

The emergence of Communicative Language teaching (henceforth CLT) was
appeared in the mid-19t, As other approaches, it is motivated by the fact
that the present method is not working as expected.

According to Richards and Rodgers (2001:161) all versions of CLT share four
specific characteristics:
Language is a system for the expression of meaning.

1.

2.

The primary function of language is for interaction and
communication.

The structure of language reflects its functional and communicative
uses.

. The primary units of language are not merely its grammatical and

structural features, but categories of functional and communicative
meaning as exemplified in discourse

7 basic functions of a first language - Halliday

1.
2.

the instrumental function: using language to get things;
the regulatory function: using language to control the behaviour of
others;

. the interactional function: using language to create interaction

with others;

. the personal function: using language to express personal feelings

and meanings;

. the heuristic function: using language to learn and to discover;

29



6. the imaginative function: using language to create a world of the
imagination;

7. the representational function: using language to communicate
information.” (1975:11-17)

In group of five, please choose one of lesson planning and identify if you
could find the characteristics of CLT.

aua A W NN =

» The emergence of CLT is caused by the weakness of direct method such
GTM and Audiolingual that mainly focus on concept of PPP, that is
Presentation, practice and production.

» The CLT become more popular because of authenticity of the material
used

» The focus of CLT is on language use and not form

1. What have you learnt from this topic?

30



2. How this teaching process could be improved in the future?

3. How do you feel when learning this topic?

31



UNIT 6

Objectives: At the end of this topic, you will be able to:

e Know the main causes of the = Understand the principles of
existence of the TBLT TBLT
e Understand the principles TBLT » Understand the students and

teacher role in TBLT

1. In your own language, please define the TBLT Approach.

2. Please mention 2-3 characteristic of TBLT

3. Do you think TBLT is the best teaching method and Why/Why not?

32



The presence of Task-based language teaching arise from the lack of
Communicative language teaching that is, “Presentation, Practice and
Production (PPP). It is also argued that TBLT is the strong form of CLT. So
what is meant by TBLT. Simple stated, TBLT is an approach in which the
point of departure for teaching is task. Concerning this, there has a lot
definition put forward by scholars related to task definition. Below some

definitions proposed by the leading expert in TBLT.

» An activity which required learners to arrive at an outcome from given
information through some process of thought, and which allowed

teachers to control and regulate that process. (Prabhu, 1987: 24)

» In this book [A Framework for Task-based Learning] tasks are always
activities where the target language is used by the learner for a
communicative purpose (goal) in order to achieve an outcome.
(Willis, 1996: 23)

» 'TBLT can also make use of input-based tasks. These are tasks that do
not require learners to produce in the target language. They take the
form of either listening or reading tasks. However, input-based tasks
do not prohibit learners’ production; they simply do not require it.’
(Ellis & Shintani, 2013: 139)

In group of five, please choose one of lesson planning and identify if you
could find the characteristics of TBLT.

33
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» The presence of TBLT is the response of the weakness of CLT, that is
Presentation, Practice and Producing (PPP).

» The TBLT approach lies the teaching process of authentic task that
student face in daily life

1. What have you learnt from this topic?

2. How this teaching process could be improved in the future?

3. How do you feel when learning this topic?

34
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